Appendix D

Standards Descriptions

Standard 1:  Knowledge of Subject Area

Teachers demonstrate knowledge and understanding of their subject matter.  Good teaching is the integration of content and pedagogy.  Teachers must know their subject matter and be able to translate that subject matter into viable and engaging learning experiences.  Thus, as an integral part of the teacher preparation program, future teachers spend considerable time taking courses in their subject disciplines.  Some questions to consider in reflections include:

What special insights were developed about the subject discipline?

What area(s) of the discipline might be studied in greater depth?

How did you demonstrate your knowledge for subject matter in the development of a lesson?

Why is the content area important for learners in the classrooms?

Evidence for this section might include a report of a research experiment, a review of a favorite book, a sample unit plan, videotape of work in their subject matter, or a lesson plan that demonstrates integration of subject matter and pedagogy.

Standard 2:  Knowledge of Human Development and Learning
Teachers use an understanding of learning and human development to provide a positive learning environment that supports the intellectual, personal, and social development of all students.  A clear understanding of developmental principles is necessary to plan appropriate learning environments and activities.  Teachers must be able to draw upon well-established theories of development and learning as they plan for teaching and make instructional decisions.  Effective teachers maximize outcomes for each individual student by considering cognitive, physical and affective development of students in classroom design and management.  Questions to consider in reflections might include:

What techniques were used to recognize the developmental levels of students and differences in a group of students?

How was previously acquired knowledge used to link new knowledge and ideas to already familiar ideas?

What are some activities planned to accommodate different student learning needs, developmental levels, experiential backgrounds, linguistic development and cultural heritage?

What theorists support a particular philosophy of teaching and learning?

How does developmental theory effect planning for instruction?

Evidence for this section might include copies of informal assessment tools that differentiate the developmental level of students; lesson plans that link new knowledge and ideas to already familiar ideas, annotated bibliographies, class papers, philosophical statements, and plans for teaching a concept at different developmental levels.

Standard 3:  Adapting Instruction for Individual Needs
Teachers use teaching and learning strategies that reflect their students’ culture, learning styles, special needs, and socioeconomic background.  Schools today are rich in student diversity, including racial, ethnic, religious, language, gender, and exceptionality.  Underlying these factors is often the widening gap between rich and poor students, as well as the issue of student mobility.  While one approach to multicultural education includes the contributions and additive dimensions (Black History Week, ESOL), the transformative approach changes the structure, assumptions, and perspectives of the curriculum so that subject matter is viewed from the perspectives and experiences of a range of groups.  As part of the reflections consider:

What do students understand about their own culture?

What methods have been found to be effective in teaching the cultural backgrounds of the students?

How do individual learners perceive teachers and their instruction?

What experiences have students had that impact teaching and learning in diverse environments?  Have students identified their personal biases?

What are some characteristics of teachers who work effectively in diverse classrooms?

What skills do teachers think students need to develop in order to work effectively in diverse classrooms?

Identify various strategies or needs of specific groups or needs of individual students.

How would teachers modify a specific instructional plan to meet the needs of a variety of learners?

Evidence that students might include in this section could include instructional materials, assessment results, teaching techniques, cross-cultural experiences (for example attending cultural events), mentoring experiences with children or students different from themselves, self-analysis or readings/reflections.

Standard 4:  Multiple Instructional Strategies
Teachers use varied techniques and strategies to promote and enhance critical, creative, and evaluative thinking capabilities in their students.  Real learning occurs when individuals reflect upon and make personal meaning of a variety of experiences.  The art of reflection enhances our understanding of who we are and what we want to become.  As prospective educators, it is imperative that we take the time to reflect upon our tasks, both inside and outside Carroll College.  It is also vital that children develop reflection and the ability to analyze and critically evaluate their experiences.  Some questions to consider include:

How do students approach problem-solving situations?

What experiences have students had which significantly assisted in developing their own philosophy?

What is the role of questioning in teaching children?

How has a personal philosophy of education evolved while attending Carroll College?

Describe an educator who has made a significant impact on the decision to teach.

What varied experiences are provided that elicit higher order thinking?
Evidence for the portfolio might include a reflective teaching journal, a paper defining an evolving teaching philosophy, a description of a personal role model, lesson plans, teaching unit or critical thinking activities.

Standard 5:  Classroom Motivation and Management Skills

Teachers create and maintain positive learning environments in which students are actively engaged in learning, social interaction, cooperative learning, and self-motivation.  Managing the classroom is essential to producing a positive learning environment.  Teachers must recognize student needs for active learning in a social context to produce this positive climate.  Effective teachers know their students and implement strategies that meet the needs of students with diverse learning styles and cultural backgrounds.  Teachers need to be good decision-makers about effective methods for assisting students to understand content in a social setting.  Questions to consider as part of the reflection in this area include:

What factors create a positive learning environment?

Are a variety of strategies used and how are decisions made regarding what strategies to use?

How is assessment planning a part of learning?

Are learning environments planned where students construct meaning rather than memorize facts?

Describe the classroom in relation to what students are doing.

What is the role of values in a positive learning environment?

What do teachers want students to know and be able to do?

If a lesson was not successful, what does the teacher do?

What is the process for developing a classroom management plan?

What behavior management techniques produce a positive learning environment?

Evidence for this area might include lesson plans, videotapes, assessment of instruction, a unit plan reflections, workshops attended, sample IEPs, cooperative learning plans, classroom management plans, classroom designs, learning center plans, or a description of their ideal classroom.

Standard 6:  Communication Skills
Teachers use effective communication techniques with students and all other stakeholders.  Teachers are continually communicating orally, visually, in writing, by listening, and through body language.  It is through communication that learning occurs and it involves not only sending information but also receiving information.  Teachers communicate with their colleagues, families, administrators, and members of the community.  It is important that communication is clear and precise.  Communication includes the desire to understand as well as to be understood.  Written communication is often public, therefore, it is essential that teachers’ written communication is legible and conforms to acceptable uses of grammar, spelling, and other conventions of language.  This portfolio is a way to communicate with professors, peers, public school teachers, administrators and future employers about the kind of teacher one will be.  Ask:   “Does this portfolio present the person and the teacher I want to be?”

Questions that might be considered include:

Are examples used to illustrate the point the teacher wants to make?

Is communication clear, and is there a check for understanding?

Is the assistance of peers utilized to edit written work and to check for accuracy?

What preparations are made for oral presentations?

Evidence to include in the portfolio may be a teaching script, a unit and discussions of a communication plan, a newsletter written to families, a videotape of teaching, a PowerPoint handout, transparency, etc.

Standard 7:  Instructional Planning Skills
Teachers plan, implement, and evaluate effective instruction in a variety of learning environments.  The pre-licensed teacher recognizes the importance of setting high expectations for all students and works with other professionals to design learning experiences that meet students’ needs and interests.  The teacher candidate continually seeks advice/information from appropriate resources, interprets the information, and modifies her/his plans appropriately.  Planned instruction will incorporate a creative environment and utilize varied and motivational strategies and multiple resources for providing comprehensible instruction for all students.  Questions to consider in this area include:

How are student performance outcomes developed for planned lessons?

How are lessons planned and conducted using identified student performance and learning outcomes?

How is information from multiple sources accessed and interpreted?

What are some procedures for developing short and long-term personal and professional goals relating to planning?

What are some types of planning appropriate for reaching different instructional goals?

Evidence for this area might include copies of informal assessments used to plan instruction, structured lesson plans that connect goals, a variety of learning activities, daily/weekly/monthly lesson plans, field trip plans, demonstration lessons, lecture notes, and class products.

Standard 8:  Assessment
Teachers use assessment strategies (formal/informal, standardized, authentic) to assist the continuous development of the learner.  Teachers regularly use assessment information to make important decisions about students.  Assessment in educational settings is a multifaceted process.  When assessing students, teachers consider the way students perform a variety of tasks in a variety of settings or contexts, the meaning of their performances in terms of the total functioning of the individual, and the likely explanations for those performances.  Questions to consider include:

How are skills and individual needs of students determined?

What testing procedures are used and was one procedure more effective than others?

How can a positive test-taking atmosphere be created?

Is student assessment data reviewed to determine students’ entry-level skills, deficiencies, academic progress and personal strengths?

Evidence students might include in their portfolio may be data from tests, observations, recollections, personal interviews, rating scales.

Standard 9:  Professional Commitment and Responsibility
Every profession has a set of guiding principles, which govern its behavior.  Ethics are those guiding principles, which serve as an anchor for our professional behavior in relation to the students we teach, the families of those students, our professional colleagues, and the community at large.  The professional educator engages in continuous professional quality improvement for self and school.  Reflections might include:

How are ethical standards established in the classroom?
Has the Code of Ethics for the teachers’ professional organization(s) been reviewed?

How do these Codes represent the highest professional standards, conduct and behavior?

What are appropriate procedures for resolving ethical conflicts or charges?

How have prospective teachers contributed to the profession?

Are prospective teachers members of a professional organization, and if so, how have they been involved?

What have prospective teachers done outside of classroom requirements that illustrate their commitment to the profession?

How have others viewed their participation in professional activities?

What volunteer experiences have prospective teachers had, such as mentor, counselor or science fair judge, etc.; what was learned?

How are one’s own strengths and weaknesses analyzed?

In what ways is life-long learning demonstrated?

Evidence might include volunteer experiences with children, letters of recommendation, or memberships in professional organizations, readings or personal improvement plans, interviews with other professionals, a reflection or reaction to an ethical dilemma, or a reflection about a news article describing an ethical dilemma in education.

Standard 10:  Partnerships
Teachers work with various education professionals, parents, and other stakeholders in the continuous improvement of the educational experiences of students.  It is imperative that teachers, families, community members, businesses, and agencies work together on behalf of students.  Questions to consider in this area include:

How can one keep the general public informed about important educational issues?

Why is it important for the public and parents to be advocates for schools and improved services?

What is difficult about working with peers?

What are some personal characteristics that make teachers effective team members?

What are some methods utilized to involve families in classroom activities and programs?

What community resources are available to teachers?

How are support services accessed in the school system?

What experiences have prospective teachers had with other education majors and what was learned from them?

How are students encouraged to work together?
Evidence might include a paper describing an experience working in a cooperative group and reflections about the experience; an interview with parents about how teachers could make them feel more welcome at school; an audio tape of a parent conference; strategies for monitoring cooperative groups in their classrooms; reflections from a School Advisory Council, School Board or local agency meeting; letter soliciting business partners, or school newsletters.

Standard 11:  Connections Between Academic Learning and Work (Montana)

Teachers use appropriate strategies and technology in teaching and learning processes to link the school curriculum with workforce expectations and careers.  Some questions students might consider in their reflections include:

How do instructional units and lesson plans relate to career skills?

What career opportunities are available for students after school graduation?

Are there plans in the community for a new industry or technology?

Evidence might include connections in lessons plans regarding career exploration and/or skills, community information regarding industry growth and links to lessons.
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